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Cohuna Secondary College 
Excellamus: Let us Excel 

 
 
Dear Student,  

 

Welcome to the Senior School at Cohuna Secondary College. The college has a rich 

history built on aiming for excellence. We intend to continue this by encouraging you 

to strive for excellence through active participation in your  schooling. 

 

We are committed to ôquality of lifeõ education and a range of stu dent pathways . We 

aim to provide you with an opportunity for personal and academic growth in a 

supportive environment. We are particularly concerned with advancing students in your 

senior secondary years by providing guidance, careers information and couns elling to 

assist in your  transition from school to the ôyears beyondõ. 

 

We provide a range of VCE unit s thus ensuring students have access to tertiary 

studies and diverse career opportunities. We also have hands-on education programs 

including VET (Vocatio nal Education & Training)  and VCAL (Victorian Certificate of 

Applied Learning) courses and ASBA  (Australian School Based Apprenticeships) . 

. 

  

Cohuna Secondary College aims to encourage each student to develop positive 

behaviour based on co -operation, mut ual respect and tolerance with you taking 

responsibility for your  own learning and actions.  

 

We are committed to maximising your  potential and look forward to working with you  

to make your Senior School experience a beneficial and positive one leading you into a 

bright future.  

 
Let us excel . 

 

 

 
 

Principal: 
Assistant Principal: 

Year 12 Coordinator: 
Year 11 Coordinators: 

Dr.  Gaell Hildebrand 
Mr.  Scott Ramsay 
Mrs. Glenys Mahler 
Mr. Allan Boorn/Mrs. Vicki Johnson 

 
For assistance with any queries, please ring  5456 2555 during business hours. 
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GLOSSARY 
 
ASBA  Australian School-based Apprenticeships: 

On the job traineeships available as part of 
the VCE or VCAL. 

 
Authentication   The teacher must be able to state that all  

 work submitted by a student is in fact the 
work of that student. 

 
Distance Education Flexible learning programs designed to 

provide students with courses they cannot 
undertake through our school, thus enabling 
them to still meet educational needs. 
Teacher and student engaged in regular 
contact and students need to be self- 
motivated to learn. www.distance.vic.edu.au 

 
ENTER  Equivalent National Tertiary Entrance 

Ranking. This is calculated by the Victorian 
Tertiary Admissions Committee (VTAC) as 
a score out of 100 based on studentôs 
results for their 4 best subjects (including 
English) plus 10% of their 5th and 6th Unit 3 
& 4 studies. It is used as the basis for 
tertiary entrance. 

 
GAT  General Achievement Test. All VCE 

students undertaking a Unit 3 & 4 study are 
required to complete a three hour GAT as 
part of the mid-year test cycle. The results 
are recorded with the VCE results in 
December but do not count in a studentôs 
ENTER.  

 
General Declaration A declaration signed by the VCE entrant 

whereby he/she accepts all VCE regulations 
and indicates all work is his/her own. 

 
Pre-requisite Studies Are those nominated by individual course 

authorities as studies that must be 
satisfactorily completed by all applicants 
seeking admission to that course. 
Applicants who do not meet this condition 
may not be considered for selection. 

 
SACs  Student Assessed Coursework. Completed 

in class time, assessed internally. 
 
Sequence  Unit 3 followed by Unit 4 in the same Study 
  Design (eg. Australian History 3 & 4). 
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GLOSSARY 
 
 
Special Provisions Where students have a disability, have 

been ill, or if personal circumstances have 
affected their work to a significant degree 
during any semester of VCE studies, they 
may be eligible to have this taken into 
consideration. This includes special 
examination arrangements if deemed 
necessary. Students must formally notify 
the VCE Coordinator to apply for this and 
complete a form to submit to the VCAA. 

 
Study Design The Study design describes the units 

available and prescribes the objectives, 
work requirements and assessment tasks. 

 
TAFE  Technical And Further Education. 
 
Units 1 & 2  The first 2 units of study with a level of 

difficulty usually associated with Year 11. 
 
Units 3 & 4  Must be done as a sequence. Usually 

associated with Year 12. 
 
VCAA  Victorian Curriculum Assessment Authority. 
  www.vcaa.vic.edu.au  
 
VCAL   (Victorian Certificate of Applied Learning) 

Alternative Certificate to VCE. More 
vocationally orientated. No ENTER Score 

  for University entry. 
 
VCE  Victorian Certificate of Education. 
 
Verification  The process by which consistent, 

comparative assessments are made across 
the state. This is supervised by the Board of 
Studies. 

 
VET  Vocational Education and Training. 
   
VTAC  Victorian Tertiary Admissions Centre ï the 

agency responsible for administering a joint 
selection system into Victorian Tertiary 
Institutions. 

 
 

 

http://www.vcaa.vic.edu.au/
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IMPORTANT INFORMATION FOR VCE STUDENTS 
 
At the commencement of each Unit students will be given: 

Å an outline which includes the outcomes and assessment tasks for the 
Unit; and 
Å a list of important dates including submission dates and the dates of 
assessment periods. 

 
ASSESSMENT 
At Units 1 & 2 assessment tasks are graded from A+ to UG (ungraded). 
However, only S or N is reported to VCAA. 
 
In Units 3 & 4 assessment tasks are scored numerically. VCAA uses school 
determined scores and exam scores to produce a Study Score. Study Scores 
are used to calculate a studentôs ENTER (Equivalent National Tertiary Entry 
Rank) which is used by Universities and TAFES to offer places to students. 
 
AUTHENTICATION 
Teachers are required to authenticate all student work. This means that the 
teachers must be convinced that the work submitted by students is genuinely 
their own. Teachers authenticate student work by using methods such as 
monitoring class activities, consulting with the student, viewing work 
completed in class, setting a test, requiring an oral explanation of work and 
keeping records of a studentôs ability and history. 
 
It is the studentôs responsibility to ensure that teachers are able to 
authenticate their work. 
 
VCAA has clear procedures described in the Administrative Handbook that 
operate if a breach of authentication is reported. Students must keep all 
drafts, notes, preparatory work, photocopied references, records of interviews 
etc., so that they can prove authenticity if asked to do so. 
 
In order to avoid authentication issues, the VCAA provides the following rules 
that students must observe when preparing work for assessment at both 
Years 11 & 12. 
 
1.  Students must ensure that all unacknowledged work submitted for   

coursework is genuinely their own. 
2.  Students must acknowledge all resources used, including: text, 

websites and other source material; the name(s) and status of any 
person(s) who provided assistance and the type of assistance 
provided. 

3.  Students must not receive undue assistance from any other person in 
the preparation and submission of work. Acceptable levels of 
assistance include: the incorporation of ideas or material derived from 
other sources (e.g. by reading, viewing or note taking) but which has 
been transformed by the student and used in a new context; prompting 
and general advice from another person or source which leads to 
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refinements and/or self-correction. Unacceptable forms of assistance 
include: use of, or copying of, another personôs work or other resources 
(including websites and texts) without acknowledgement, or actual 
corrections or improvements made or dictated by another person. 

4. Students must not submit the same piece of work for assessment in 
more than one study. 

5.  Students who knowingly assist other students in a breach of rules may 
also be penalised. 

 
ATTENDANCE 
Where a student has completed all tasks satisfactorily but there has been a 
breach of attendance rules the school must assign N for one or more of the 
outcomes and thus for the unit, overall.  
 
N can be given for a Unit if the studentôs attendance for that Unit falls below 
80%, thus preventing the student from satisfactorily completing the Unit. 
Approved absences (illness, etc) are not included in this figure. Students are 
required to verify their absence in writing no more than two weeks after the 
absence. Often this may include a medical certificate. 
 
Decisions to give an N mark are not subject to appeal by the VCAA. 
 
In addition to observing the VCAA rules students must also observe the rules 
of the school. 
 
Students who miss an assessment period for a legitimate reason can apply to 
the Year Level Coordinator for special provision and if granted, may be given 
the opportunity to complete the assessment task. 
 
Students who are too ill to attend school must have a medical certificate 
issued for the day of the missed assessment. 
 
When assessment tasks are completed out of class, students must hand work 
to the teacher in their normal class on the published date. It is NOT 
acceptable to hand in the work after school or the next morning, to put work in 
a teacherôs pigeon hole or on their desk or to submit it to another teacher 
unless students have been specifically instructed to do so. 
In cases when this is not possible hand work to the Year Level Coordinator or 
the Principal. 
 
EXTENDED HOLIDAYS 
Please note that extended family holidays are not approved absences for the 
purposes of meeting the VCE attendance requirements. It is therefore not 
advisable for students to be out of school during term time while studying for 
their VCE. It is advisable to use one week of each school holiday to study and 
revise work before the new term begins. 
 
RESUBMISSION OF TASKS 
Students who complete an assessment task but do not meet the required 
standard may be permitted to resubmit work to demonstrate satisfactory 
achievement of an outcome. Resubmitted work will not be regraded. The 
original grade will not be changed. 
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SPECIAL PROVISION 
A student is eligible to apply for Special Provision if at any time that he/she is 
significantly adversely affected by illness (physical or psychological factors) 
relating to their personal environment or by any other serious cause that has 
disadvantaged them, or by having a disability or impairment. 
 
Special Provision does not exempt students from meeting the 
requirements for satisfactory completion of the VCE or from being 
assessed against the outcomes for a study. 
 
Students who believe they have grounds for Special Provision must apply to 
the VCE Coordinator as soon as the need for special provision becomes 
apparent as special provision cannot be applied retrospectively. All 
applications for special provision must be accompanied by evidence of the 
adverse effect of the condition on the studentôs ability to demonstrate 
achievement. This may include a letter from a medical doctor. 
 

If you have any questions or concerns about these matters please consult the 
VCE Coordinator, the Year Level Coordinator or the Principal, as soon as 
possible. 
Problems can be sorted out only if known about quickly. 
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VCE  
 
A VCE Program is a set of semester Units taking over a minimum period of 
two years. This program is designed by you to meet your needs within the 
rules laid down by Victorian Curriculum Assessment Authority (VCAA) and 
within school policies. Counselling is available to ensure that you choose the 
program which best meets your needs. We generally advise students to 
complete 22 Units over a two Year period. This would usually involve six Units 
per semester in Year 11 and five Units per Semester in Year 12. However, 
variations will occur as a result of Year 10 students undertaking VCE studies. 
Variations may only be considered in consultation with specific Coordinators 
and the Principal. A bonus will be awarded for an extra sequence of 3/4 units 
when the ENTER score is calculated. 
 
Victorian Curriculum and Assessment Authority Requirements 
To be awarded your VCE you must satisfactorily complete at least 16 Units 
which must include: 
 

o Three Units of English As an alternative to English 3/4 students, after 
consultation with the Senior School Managers may elect to study 
English Literature 3/4. 

o Three Unit 3 & 4 sequences (other than English). This may include 
2 VET sequences. 

 

 THE ARTS Studio Arts 
Visual Communication & Design 

ENGLISH English 
Literature 

HEALTH & PE Health and Human Development 
Physical Education 

MATHEMATICS Foundation Mathematics 
Further Mathematics 
General Mathematics 
Mathematical Methods 3/4 
Specialist Mathematics 

SCIENCE Biology 
Chemistry 
Physics 
Psychology 

HUMANITIES Accounting 
Business Management 
Geography 
History  
Legal Studies 

TECHNOLOGY Design & Technology (Wood) 
Food & Technology  
Information Technology 
Materials & Technology (Textiles) 
Systems Engineering (Automotive) 
Systems Engineering (Electronics) 
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DISTANCE EDUCATION 
 

It is sometimes possible to do a subject through Distance Education. The cost 
is $150 per study or $75 for a single unit to be paid to the College together 
with completed application in the preceding year. Students are advised that 
studying through Distance Education can be more difficult than taking classes 
at school. There are criteria to be eligible which includes a legitimate reason 
for undertaking DE studies and a track record of independent and self 
motivated work. 
 
 

CHANGING UNITS 
 

It is possible to change a study during the year although, generally speaking, 
it is best not to be making wholesale changes to your selected program if at 
all possible.  If a change is necessary, Special forms need to be filled in after 
counselling involving the VCE Co-ordinator, the classroom teacher, the 
student and parents.  Final approval is given by the Principal. 
 
 

VET 
 

Vocational Education and Training programs in school are nationally 
accredited training courses, which count as VCE Studies or form part of a 
VCAL program. On-the-job training at workplaces or structured workplace 
learning is an important part of the delivery for many of the courses. Like 
similar programs across Australia, it expands the range of courses and 
learning situations available to senior students, which at the same time 
maintaining choices for further study. 
 
Most courses count as a full VCE sequence, ie. Units 1-4. VET courses with a 
3/4  sequence contribute directly to the calculation of the Equivalent National 
Tertiary Entrance Rank (ENTER).  
 
A VET program can count toward the industry specific skills strand or the work 
related skills strand of a VCAL program. 
 
VET courses are undertaken over 2 years. Students who do not complete the 
full course, are eligible to receive a statement of attainment for the units of 
competence they have successfully completed and credit into VCE/VCAL on 
a pro rata basis. 
 

VET programs are not cheap to run as the Training Organisations charge for their 
services.  Students will have to pay around $400 per year to be paid to the College at 
the beginning of Term 1 in order to do a VET program.   
 
Cohuna Secondary College joins with other schools to offer VET programs. Most 
students go to Echuca for VET courses (free bus). Other options include Kerang Tech 
High and the Gateways Schools (Boort, East Loddon, Pyramid Hill and Cohuna). 
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ASBA - AUSTRALIAN SCHOOL BASED APPRENTICESHIPS 

These are employer driven.  The student works as a paid employee (trainee 
rates) for the host employer under an agreement between the student, the 
employer and Apprentices Training Employment Limited. The placement 
normally takes place during one school day and at other times as agreed.  
 
Students typically earn two Level 1/2 Units towards their VCE in the 1st year 
and two Level 3/4 Units towards their VCE in the 2nd year. 
 
Study modules related to the practical components are also required for 
satisfactory completion of the ASBA. Students need good organisational and 
time management skills to undertake an ASBA. 

 
 
VCAL 
The Victorian Certificate of Applied Learning is an alternate to the VCE. It is 
designed to provide students with practical experience, óemployabilityô skills 
and personal development opportunities which will take them further training 
in the work place or at TAFE. Each student must do either a VET subject OR 
a school-based apprenticeship (1 day per week). 
 
There are four compulsory strands of study: 
 

¶ Literacy and Numeracy skills 

¶ Industry specific skills 

¶ Work related skills 

¶ Personal development skills 
 
Students enter at the level which matches their needs and abilities.  
Levels are:- 

¶ Intermediate (Year 11) 

¶ Senior (Year 12) 
A VCAL Certificate and statement of results is awarded at the successful 
completion of the level chosen. 
 
1. Literacy and Numeracy skills: 

Students VCE Units 1-4 English and/or VCE Units 1-4 Maths 
depending on their abilities and needs. Foundation Maths is a common 
choice. 

 
2. Industry specific skills: 

Students may choose industry specific units from VET programs. They 
need not necessarily complete a single VET certificate and can choose 
to undertake various modules or units from a range to gain experience 
in a number of vocational areas. (eg. Automotive, engineering, 
hospitality, retail etc.) 
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3. Work related skills: 

Students choose weekly work placement, part time apprenticeship or 
traineeship, part time work or work experience. They maintain a log-
book and complete workplace related outcomes. Students may attend 
a óTAFE Tastersô program where they work through a range of short 
courses (eg. Responsible Service of Alcohol, hospitality etc.) 

 
4. Personal development skills: 

Students participate in community based and personally appropriate 
projects/activities to help develop teamwork skills, self confidence and 
other life/work skills. (eg. Victorian Youth Development Project, Duke of 
Edinburgh Award, School based community work, etc.) 

 
Students are advised to consult closely with their course advisors as to the 
pathway that best suits their needs. Students are also advised that there are 
behavioural and work expectations that need to be met to successfully 
undertake the program. 
 
VCAL Personal Development Skills runs as a subject blocked with the rest of 
the Senior School program. The timetable enables the release of students for 
block time for work placement, community service projects etc. Most students 
would be undertaking 1-2 VET subjects or an Australian School Based 
Apprenticeship (ASBA) as part of their VCAL. 
 
Assessment methods may include: 
 

¶ Student self-assessment ¶ Student self-assessment  

¶ Teacher observation ¶ Physical demonstrations 

¶ Reflective work logbooks ¶ Discussion 

¶ Oral presentations ¶ Folios of tasks of investigation 

¶ Written work  
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THE ARTS 

 
Studio Art: 
 
Unit 1: Artistic Inspiration and Techniques 
This unit focuses on using sources of inspiration and individual ideas as the basis for developing artworks and exploring a wide 
range of materials and techniques as tools for communicating ideas, observations and experiences through artmaking. 
Students also explore and research the ways in which artists from different times and cultures have interpreted and expressed 
ideas, sourced inspiration and used materials and techniques in the production of artworks. 

¶ Developing art ideas 

¶ Materials and techniques 

 

 

Unit 2: Design Exploration and Concepts 
This unit focuses on students establishing and using a design process to produce artworks. The design process includes the 
formulation and use of an individual approach to locating sources of inspiration, experimentation with materials and techniques, 
and the development of aesthetic qualities, directions and solutions prior to the production of artworks. 
Students also develop skills in the visual analysis of artworks. Artworks made by artists from different times and cultures are 
analysed to understand the artistsô ideas and how they have created aesthetic qualities and identifiable styles. 

¶ Design exploration 

¶ Ideas and styles in artworks 

 

 
Unit 3: Studio Production and Professional Art Practices 
This unit focuses on the implementation of an individual design process leading to the production of a range of potential 
directions and solutions. Students develop and use an exploration proposal to define an area of creative exploration. They plan 
and apply a design process to explore and develop their individual ideas. Analysis of these explorations and the development 
of the potential directions is an intrinsic part of the design process to support the making of finished artworks in Unit 4. 
For this study, the exploration proposal supports the student to identify a direction for their design process. The design process 
is individually determined by the student. It records trialling, experimenting, analysing and evaluating the extent to which their 
art practices successfully communicate their aims and ideas. From this process students can develop directions for the 
development of finished artworks in Unit 4. 
The study of artists and their work practices and processes may provide inspiration for studentsô own approaches to artmaking. 
Students investigate and analyse the response of artists to a wide range of stimuli, and examine their use of materials and 
techniques. They explore professional art practices of artists in relation to particular artworks and art form/s and identify the 
development of styles in artworks. Throughout their study of art processes, students also consider the issues that may arise 
from the use of other artistsô work in the making of new artworks. Students are expected to visit at least two different exhibition 
spaces in their current year of study. 

¶ Exploration proposal 

¶ Design process 

¶ Professional art practices and styles 

 

 
Unit 4: Studio Production and Art Industry Contexts 
This unit focuses on the production of a cohesive folio of finished artworks. To support the creation of the folio, students 
present visual and written documentation explaining how selected potential directions generated in Unit 3 were used to 
produce the cohesive folio of finished artworks. These artworks should reflect the skilful application of materials and 
techniques, and the resolution of ideas and aesthetic qualities. 
This unit also investigates aspects of artistsô involvement in the art industry, focusing on a variety of exhibition spaces and the 
methods and considerations involved in the preparation, presentation and conservation of artworks. Students examine a range 
of environments for the presentation of artworks exhibited in contemporary settings.  Students are expected to visit at least two 
different exhibition spaces in their current year of study. 

¶ Folio of artworks 

¶ Focus reflection and evaluation 

¶ Art industry contexts 
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THE ARTS 

 
Visual Communication & Design: 
 
Unit 1: Visual Communication 
This unit is to enable students to prepare instrumental drawings of objects and explore freehand 
drawing from direct observation. Students will also be introduced to the visual communication 
production process. 

¶ Instrumental drawing 

¶ Freehand drawing and rendering 

¶ Design elements and design principles 

¶ Design process 

 
 
Unit 2: Communication in Context 
This unit is to enable students to develop and refine practical skills by generating images and 
developing them through freehand drawing, instrumental drawing and the use of information and 
communication technology. In the development of visual communication, this unit enables students to 
develop an awareness of how the design process facilities exploration and experimentation and how 
information and ideas are communicated. 

¶ Representing and communicating form 

¶ Developing imagery 

¶ Developing visual communication solutions 

¶ Visual communication in context 

 
 
Unit 3: Visual Communication Practices 
This unit enables students to develop an understanding of visual communication production through the 
application of design process to satisfy specific communication needs. Within this unit, students 
consider existing visual communication in a professional setting and examine the nature of professional 
practice in the design and production of visual communication. 

¶ Visual communication design 

¶ Visual communication analysis 

¶ Professional practise in visual communication 

 
 
Unit 4: Designing to a Brief 
This unit is to enable students to apply their knowledge of the components of the design process in the 
preparation of one design brief. Students apply their practical skills to the development and production 
of two distinct final visual communication presentations through application of the design process and 
based on the requirements of the brief. 

¶ The brief      

¶ Developmental work 

¶ Final presentations.  
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ENGLISH 
 
English:  
 
The study is made up of four units. 

Each unit deals with specific content and is designed to enable students to achieve a set of outcomes. 
Each outcome is described in terms of key knowledge and skills. 

 
Unit 1 
The focus of this unit is on the reading of a range of texts, particularly narrative and persuasive texts, in 
order to comprehend, appreciate and analyse the ways in which texts are constructed and interpreted. 
Students will develop competence and confidence in creating written, oral and multimodal texts. The 
term óset textô refers to texts chosen by the school for the achievement of Outcomes 1 and 2. 
 
 

Unit 2 
The focus of this unit is on reading and responding to an expanded range of text types and genres in 
order to analyse ways in which they are constructed and interpreted, and on the development of 
competence and confidence in creating written, oral or multimodal texts. The term óset textô refers to 
texts chosen by the school for the achievement of Outcomes 1 and 2. 
 

 
Unit 3 
The focus of this unit is on reading and responding both orally and in writing to a range of texts. 
Students analyse how the authors of texts create meaning and the different ways in which texts can be 
interpreted. They develop competence in creating written texts by exploring ideas suggested by their 
reading within the chosen Context, and the ability to explain choices they have made as authors. A list 
of prescribed Contexts will be published annually in the VCAA Bulletin. 

 
 
Unit 4 
The focus of this unit is on reading and responding in writing to a range of texts in order to analyse their 
construction and provide an interpretation. Students create written or multimodal texts suggested by 
their reading within the chosen Context and explain creative choices they have made as authors in 
relation to form, purpose, language, audience and context. 
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ENGLISH 

 
Literature: 
 
Unit 1  
This unit focuses on the ways literary texts represent human experience and the reading practices 
students develop to deepen their understanding of a text. Students respond to a range of texts 
personally, critically and creatively. This variety of approaches to reading invites questions about the 
ideas and concerns of the text. While the emphasis is on studentsô close engagement with language to 
explore texts, students also inform their understanding with knowledge of the conventions associated 
with different forms of text, for example poetry, prose, drama and/or non-print text. 

 
 
Unit 2 
The focus of this unit is on studentsô critical and creative responses to texts. Students deepen their 
understanding of their responses to aspects of texts such as the style of narrative, the characters, the 
language and structure of the text. Students extend their exploration of the ideas and concerns of the 
text. They understand the ways their own culture and the cultures represented in the text can influence 
their interpretations and shape different meanings. Students make comparisons between texts and 
identify some of the relationships that exist through features such as the language, characterisation and 
ideas. 
 
There are no prerequisites for entry to Units 1, 2 and 3. Students must undertake Unit 3 prior to 
undertaking Unit 4. 

 

Unit 3 
This unit focuses on the ways writers construct their work and how meaning is created for and by the 
reader. Students consider how the form of text (such as poetry, prose, drama, non-print or combinations 
of these) affects meaning and generates different expectations in readers, the ways texts represent 
views and values and comment on human experience, and the social, historical and cultural contexts of 
literary works. 
 

 

Unit 4 
This unit focuses on studentsô creative and critical responses to texts. Students consider the context of 
their responses to texts as well as the concerns, the style of the language and the point of view in their 
re-created or adapted work. 

In their responses, students develop an interpretation of a text and learn to synthesise the insights 
gained by their engagement with various aspects of a text into a cogent, substantiated response. 
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HEALTH & PE 

 
Health and Human Development: 
 
Unit 1: The health and development of Australiaôs youth 
Understanding health and development 
In this area of study students develop an understanding of the concepts of health and individual human 
development while exploring the interrelationships that exist within and between them.  

Youth health and development 
In this area of study students develop an understanding of the physical, social, emotional and 
intellectual changes associated with the developmental stage of youth.  Students explore the 
importance of nutrition for the provision of energy and growth during the lifespan stage of youth.  

Health issues for Australiaôs youth 
This area of study focuses on a range of health issues for youth. Students investigate in detail one 
health issue relevant to youth. (E.G mental health, asthma, diabetes, weight issues, injury, tobacco 
smoking, alcohol use, illicit substance use, sun protection, sexual and reproductive health, food 
allergies, homelessness and cyber-safety.)  

 
Unit 2: Individual human development and health issues 
The health and development of Australiaôs children 
In this area of study students develop an understanding of the health development of Australiaôs 
children. They explore the physical, emotional, social and intellectual development that occurs from 
conception to late childhood.  

Adult health and development 
In this area of study, students gain an understanding of health and development of Australiaôs adults, 
including the elderly. Students explore the physical, social, emotional and intellectual changes that 
occur during adulthood.  

Health issues 
In this area of study students identify a range of health issues that are having an impact on Australiaôs 
health system and investigate at least one health issue in detail.  

 
Unit 3: Australiaôs health 
Understanding Australiaôs health 
In this area of study students develop an understanding of the health status of Australians by 
investigating the burden of disease and the health of population groups in Australia compared with other 
developed countries. 

Promoting health in Australia 
In this area of study students examine different models of health and health promotion. They investigate 
the roles and responsibilities of governments in addressing health needs and promoting health for all 
through the provision of a national health system and health promotion initiatives.  

 
Unit 4: Global health and human development 
Introducing global health and human development 
In this area of study students explore global health, human development. They identify similarities and 
differences in the health status between people living in developing countries and Australians, and 
analyse reasons for the differences.  

Promoting global health and human development 
Students explore the role of international organisations in achieving sustainable improvements  
in health and human development. Students consider strategies designed to promote  
health and sustainable human development globally. 
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Physical Education: 
 
Unit 1: Learning and Improving Skill 
This unit looks at a range of factors that influence learning and improving physical skills and the role of 
the coach in making this happen. Students will study sports psychology concepts and will also focus on 
general principles that are common to analysing physical performance and learning physical skills. 
Students will study the biomechanical principles of movement from the perspective of improving 
physical performance. 

 
 
Unit 2: The Active Body 
This unit looks at the relationships between body systems and physical activity. There is a particular 
focus on body systems and performance and how the musculoskeletal, cardio-respiratory and energy 
systems function during physical activity. Students will investigate how the patterns of physical activity 
vary across the lifespan, including the physical, social and emotional benefits of participation in physical 
activity. 

  
 
Unit 3: Physiological and Participation Perspectives of Physical Activity 
This unit introduces students to an understanding of physical activity from a physiological perspective. It 
examines the contribution of energy systems to performance in physical activity as well as the health 
benefits to be gained from participation in regular physical activity. It explores the physiological effects 
of muscular fatigue, speeds of recovery and response to training. 

 
 
Unit 4: Enhancing Physical Performance 
This unit examines the components of fitness and assessment of fitness from a physiological 
perspective. Students will be able to plan and evaluate training programs to enhance physical fitness. 
Students also examine strategies for enhancing sports performance with a focus on the range of factors 
and strategies that influence improvement and limit performance in physical activities. 
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VCE Mathematics Course Selection 
 

Degree of Difficulty 

 

Easiest  Yr 11 Foundation Maths  Easiest  Yr 12 Further Maths 

   

Yr 11 General Maths     Yr 12 Maths Methods 

   

Hardest Yr 11 Maths Methods   Hardest Yr 12 Specialist Maths 

 

 

 

                               Recommended pathways. 

 

                               Also an option. 

 

                                                       

                                                       

                                                       No Yr 11 Maths 

                

 

         Yr 11 Foundation Maths 

              Yr 12 Further Maths 

   

 

                                                       

                                                                                                                         Yr 12 Maths Methods 

                                    

      Yr 11 General Maths 

Yr 10 Mathematics                        

                                                                          Yr 12 Further Maths 

                                                                          Yr 12 Maths Methods 

       

      Yr 11 General Maths 

                                                      Yr 11 Maths Methods                               Yr 12 Maths Methods 

          Yr 12 Specialist Maths 

 

 

                                         Yr 12 Maths Methods 

                                                                            

       Yr 11 Maths Methods 

 

           Yr 12 Maths Methods 

                      Yr 12 Specialist Maths 

 

 

 



 

Page 20 
 

 2010 

MATHEMATICS 

 
Foundation Mathematics:  
 
Units 1 and 2 
In Foundation Mathematics there is a strong emphasis on using mathematics in practical contexts 
relating to everyday life, recreation, work and study. Students are encouraged to use appropriate 
technology in all areas of their study. These units will be especially useful for students undertaking VET 
studies and/or the VCAL. 

The areas of study for Units 1 and 2 of Foundation Mathematics are óSpace, shape and designô, 
óPatterns and numberô, óHandling dataô and óMeasurementô. 

At the end of Unit 1, students will be expected to have covered material equivalent to two areas of 
study. All areas of study will be completed over the two units. Unit 2 can be used to complement Unit 1 
in development of the course material.  

 

 
Further Mathematics: 
 
Units 3 and 4:  
Further Mathematics consists of a compulsory core area of study óData analysisô and then a selection of 
three from six modules in the óApplicationsô area of study. Unit 3 comprises the óData analysisô area of 
study which incorporates a statistical application task, and one of the selected modules from the 
óApplicationsô area of study. Unit 4 comprises the two other selected modules from the óApplicationsô 
area of study. 

Assumed knowledge and skills for the óData analysisô area of study are contained in the topics: 
Univariate data, Bivariate data, Linear graphs and modelling, and Linear relations and equations from 
General Mathematics Units 1 and 2. 

The appropriate use of technology to support and develop the teaching and learning of mathematics is 
to be incorporated throughout the units. This will include the use of some of the following technologies 
for various areas of study or topics: graphics calculators, spreadsheets, graphing packages, statistical 
analysis systems, dynamic geometry systems, and computer algebra systems. In particular, students 
are encouraged to use graphics calculators, spreadsheets or statistical software in óData analysisô, 
dynamic geometry systems in óGeometry and trigonometryô and graphics calculators, graphing 
packages or computer algebra systems in the remaining areas of study, both in the learning of new 
material and the application of this material in a variety of different contexts. 

There are two areas of study: 

1. Data analysis ï core material 

2. Applications ï module material:  

Module 1: Number patterns 

Module 2: Geometry and trigonometry 

Module 3: Graphs and relations 

Module 4: Business-related mathematics 

Module 5: Networks and decision mathematics 

Module 6: Matrices 
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MATHEMATICS 

 

General Mathematics:  
 
The areas of study for Unit 1 and Unit 2 of General Mathematics are óArithmeticô, óData analysis and 
simulationô, óAlgebraô, óGraphs of linear and non-linear relationsô. Business mathematicsô and óGeometry 
and trigonometryô. 

Units 1 and 2 are to be constructed to suit the range of students entering the study by selecting material 
from the six areas of study using the following rules: 

¶ for each unit, material covers four or more topics selected from at least three different areas of 
study; 

¶ courses intended to provide preparation for study at the Units 3 and 4 level should include selection 
of material from areas of study which provide a suitable background for these studies; 

¶ selected material from an area of study provide a clear progression in key knowledge and key skills 
from Unit 1 to Unit 2. 

The appropriate use of technology to support and develop the teaching and learning of mathematics is 
to be incorporated throughout the course. This will include the use of some of the following technologies 
for various areas of study or topics: graphics calculators, spreadsheets, graphing packages, statistical 
analysis systems, and computer algebra systems. 
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Mathematical Methods:  
 

Unit 1:  
The areas of study for Unit 1 are óFunctions and graphsô, óAlgebraô, óRates of change and calculusô and 
óProbabilityô.  

Students are expected to be able to apply techniques, routines and processes involving arithmetic, 
algebraic manipulation, equation solving, graph sketching, differentiation and integration with and 
without the use of technology, as applicable. Students should have facility with relevant mental and by 
hand approaches in simple cases. 

The appropriate use of technology to support and develop the teaching and learning of mathematics is 
to be incorporated throughout the unit. Students are encouraged to use graphics calculators, 
spreadsheets, statistical software as applicable across the areas of study, both in the learning of new 
material and the application of this material in a variety of different contexts. 

 
Unit 2:  
The areas of study for Unit 2 are óFunctions and graphsô, óAlgebraô, óRates of change and calculusô, and 
óProbabilityô.  Students are expected to be able to apply techniques, routines and processes involving 
rational and real arithmetic, algebraic manipulation, equation solving, graph sketching, differentiation 
and integration with and without the use of technology, as applicable. Students should be familiar with 
relevant mental and by hand approaches in simple cases. 

The appropriate use of technology to support and develop the teaching and learning of mathematics, 
and in related assessments, is to be incorporated throughout the unit. Students are encouraged to use 
graphics calculators, spreadsheets, statistical software as applicable across the areas of study both in 
the learning of new material and the application of this material in a variety of different contexts. 

 
Mathematical Methods: 
 
Units 3 and 4:  
Mathematical Methods consists of basically 3 main areas of study ï Functions, Calculus and Probability. 
Students are expected to be able to apply techniques, routines and processes involving rational and 
real arithmetic, algebraic manipulation, equation solving, graph sketching, differentiation and integration 
with and without the use of technology, as applicable. Students should be familiar with relevant mental 
and by hand approaches in simple cases. 

The appropriate use of technology to support and develop the teaching and learning of mathematics, 
and in related assessments, is to be incorporated throughout the units. This will include the use of some 
of the following technologies for various areas of study or topics: graphics calculators, spreadsheets, 
graphing packages, statistical analysis systems, and computer algebra systems. Students are 
encouraged to use graphics calculators, spreadsheets, statistical software, graphing packages or 
computer algebra systems as applicable across the areas of study. 
 
School based assessment consists of 2 one hour tests (10% each) and an assignment (40%) in 
Semester 1. In Semester 2 there are two assessments worth 20% each. In total school based 
assessment is 1/3 of the overall result. At the end of the year there are two exams. The first of 1 hour 
duration is without calculators. The second of 2 hours duration allows calculators to be used and 
reference materials. Please see the Mathematics staff for further details. 

 



 

Page 23 
 

 2010 

 
MATHEMATICS 

 

Specialist Mathematics:  
 
Specialist Mathematics consists of the following areas of study: óFunctions, relations and graphsô 
óAlgebraô, óCalculusô, óVectorsô and óMechanicsô.  

Students are expected to be able to apply techniques, routines and processes, involving rational, real 
and complex arithmetic, algebraic manipulation, diagrams and geometric constructions, solving 
equations, graph sketching, differentiation and integration related to the areas of study, as applicable, 
both with and without the use of technology. The appropriate use of technology to support and develop 
the teaching and learning of mathematics is to be incorporated throughout the units. This will include the 
use of some of the following technologies for various areas of study or topics: graphics calculators, 
spreadsheets, graphing packages, dynamic geometry systems and computer algebra systems. In 
particular, students are encouraged to use graphics calculators and other technologies both in the 
learning of new material and the application of this material in a variety of different contexts. 

Familiarity with sequence and series notation and related simple applications, the use of sine and 
cosine rules in non-right-angled triangles and the following mathematics is assumed. 

For school based assessments worth one-third of the overall assessment comprises of:- 

Semester 1 2 assessments worth 20% each 

Semester 2 2 assessments worth 10% each + 1 major assignment worth 40%. 

Two exams are held in November:- 

¶ 1 hour without the use of calculators or notes 

¶ 2 hour open book and with use of technology. 
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Biology: 
 
Unit 1: Unity and Diversity 
In this unit students study the activities of cells and their structure and function at light and 
electron microscope levels. Students are encouraged to conduct practical investigations 
including their own design to assist them to develop knowledge and understanding and to 
illustrate concepts. 
 
Unit 2: Organisms and their environment 
In this unit students study environmental factors common to all habitats and investigate 
structural and physiological adaptations of organisms to particular ecological niches. 
Techniques used to monitor environmental change and maintain ecosystems are investigated. 
Students are required to conduct fieldwork. 
 
Unit 3: Signatures of Life 
In this unit students investigate the significant role of proteins in cell functioning. The study of 
the structure and function of DNA and RNA leads students to investigate the diversity of 
proteins.  
 
Unit 4: Continuity and Change 
In this unit students focus on molecular genetics and investigate individual units of inheritance 
and the genomes of individuals and species. Students undertake practical investigations that 
involve the manipulation of DNA and inheritance traits. Students investigate changes to species 
and the process of natural selection and evolution. 
 
Each unit deals with specific content and is designed to enable students to achieve a set of outcomes. 
Each outcome is described in terms of key knowledge. A set of key skills is applicable to all units. The 
set of skills consists of the ability to: 

Å Investigate and inquire scientifically 

Å Apply biological understandings 

Å Communicate biological information and understandings 
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Chemistry: 
 
Unit 1: The Big Ideas of Chemistry 
The story of chemistry begins with the building of the Periodic Table from speculation, debate and 

experimental evidence. The electron configuration of an element, its tendency to form a particular bond 

type and its ability to behave as an oxidant or reductant can all be linked to its position in the Periodic 

Table. Students study the models for metallic, ionic and covalent bonding. They consider the 

widespread use of polymers as an example of the importance of chemistry to their everyday lives.  

Students use the language of chemistry, its symbols and chemical formulas and equations, to explain 

observations and data collected from experiments. 

 
Unit 2: Environmental Chemistry 
Living things on earth have evolved to use water and the gases of the atmosphere in the chemical 

reactions that sustain them. The atmosphere supplies life-giving gases, provides temperature that 

sustains life, and gives protection from harmful radiation. Students will investigate how chemistry is 

used to respond to the effects of human activities on our environment. Quantitative chemical 

calculations play an essential role and students are introduced to the types of calculations used every 

day by analytical chemists.  

Students are introduced to new, cleaner and more efficient chemical processes that have been 

designed using green chemistry principles. 

 
Unit 3: Chemical Pathways 
In this unit students investigate the scope of techniques available to the analytical chemist. Each 

technique of analysis depends on a particular property or reaction of the chemical being investigated. 

Students investigate organic reaction pathways and the chemistry of particular organic molecules. A 

detailed knowledge of the structure and bonding of organic chemicals is important to the work of the 

synthetic organic chemist.  

Students investigate the role of organic molecules in the generation of biochemical fuels and forensic 

analysis. 

 

Unit 4: Chemistry at Work 
In this unit students investigate the industrial production of chemicals and the energy changes 
associated with chemical reactions. Chemical reactions produce a diverse range of products we use 
and depend on every day. Features that affect chemical reactions such as the rate and yield or 
equilibrium position are investigated. Students explore how an understanding of these features is used 
to obtain optimum conditions in the industrial production of a selected chemical. Students investigate 
how energy is produced from available resources and consider the efficiencies, advantages and 
disadvantages of each energy resource. Galvanic cells and electrolytic cells operate by  
transforming chemical and electrical energy.  
 
Students investigate their operating principles, both in the laboratory and in important  
commercial and industrial applications including fuel cells.  
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Physics: 
 
Unit 1: 
This unit focuses on the study of physics as a human endeavour in which observations and ideas about 
the physical world are organised and explained. Conceptual models are introduced and used to 
describe and explain observed physical phenomena related to light and radioactivity.  

 
 
Unit 2: 
This unit focuses on the particle model of matter and ideas about energy transfers and transformations 
are relevant to the study of nuclear and radioactivity physics. The application of models is used to 
explain phenomena related to movement and electricity. 

 
 
Unit 3: 
This unit focuses on the technologies that underpin communications and industry with studies in motion 
in one and two dimensions and electronics and photonics. Motion in two dimensions is introduced and 
applied to moving objects on Earth and in space and applied to analyse the motion of the Moon, the 
planets and satellites. Circuit models are applied to further aspects of electricity and electronics, and the 
operation and use of photonics devices introduced.  

 
 
Unit 4: 
This unit focuses on the development of models to explain complex interactions of light and matter. A 
field model of electromagnetism is applied to the generation, distribution and use of electric power.  
 
The detailed studies, each of Units 1,2,3 and 4 include detailed studies which provide examples of 
innovative technologies used for research and communication. 
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Psychology: 
 
Unit 1:  
This unit introduces students to the scientific study of psychology as the investigation into human 
behaviour and the mental processes that determine it; including perception, cognition and emotion. 
Students learn about the use of theories, models and controlled observations to describe and explain 
human behaviour. 

The focus of this unit is an introduction to the scientific foundation of psychology. In this context, human 

behaviour is examined in social situations where certain behaviours are seen to be a consequence of 

environmental processes. Individual development of cognitive and perceptual abilities is also explored. 

 

Unit 2:  
 

In this unit students learn about different methods and models that describe and explain human 

behaviour.  

Personality, Intelligence and Mental Health. 

Methods of studying the differences in behaviour between people are evaluated.  

The study of individual behaviour in social situations is explored where behaviours can be influenced by 

attitudes resulting from environmental influences. Measurement tools applied to studies of attitude are 

investigated. 

 
Unit 3: 

This unit focuses on the brain and the nervous system as a whole structure and investigates their role in 

affecting human behaviour. Brain research methods are examined and different approaches of 

psychology are integrated in a study of visual perception and states of consciousness. These 

approaches are used to explain behaviour in terms of internal physical and biological processes.  

Research methods are integrated within the different approaches to psychology and students learn to 

make evaluations of the appropriateness of each model. Research studies are used to illustrate the 

application of statistical measures to the development of models and theories of psychology. 

Consideration of ethical principles in the conduct of psychological research and practice is included. 

 
Unit 4: 

In this unit students study cognitive psychological methods through the concepts of memory and 

learning. The concept of behaviour is understood in terms of mental processing of information.  

Research methods continue to be integrated within the different methodological approaches to 

psychology. Students apply these methods to different studies and make evaluations of the 

appropriateness of each model. Research studies are used to illustrate the application of statistical 

procedures to the development of models and theories of psychology. The application and 

understanding of ethical principles in the conduct of psychological research and practice is extended as 

students complete a research investigation. 
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Accounting: 
 
Unit 1: Establishing and operating a service business 
This unit focuses on the establishment of a small business and the accounting and financial 
management of the business. Students are introduced to the processes of gathering, recording, 
reporting and analysing financial data and information used by internal and external users. 
Recording and reporting is restricted to the cash basis. 
Students examine the role of accounting in the decision-making process using single entry 
recording of financial data and information for the owner of a service business. 
 
 
Unit 2: Accounting for a trading business 
This unit focuses on accounting for a single activity sole trader. Using the accrual approach, 
students use a single entry recording and reporting of cash and credit transactions and stock. 
They use financial and non-financial information to evaluate the performance of a business. 
Using these evaluations, students suggest strategies to the owner on how to improve the 
performance of the business. 
 

 
Unit 3: Recording and reporting for a trading business 
This unit focuses on financial accounting for a single activity trading business as operated by a 
sole transfer and emphasises the role of accounting as an information system. Students are 
introduced to the double entry system of recording using the accrual basis of accounting. The 
perpetual method of stock recording with First In, First Out (FIFO) method is used. 
 
 

Unit 4: Control and analysis of business performance 
This unit provides an extension of the recording and reporting processes from Unit 3 and the 
use of financial and non-financial information in assisting management in the decision-making 
process. The unit covers the accrual recording and reporting system for a single activity trading 
business using the perpetual inventory recording system. Students learn about the role and 
importance of budgeting for the business and undertake the practical completion of budgets for 
cash, financial performance and financial position. In this unit students evaluate the information 
prepared and analyse the results in order to suggest strategies to the owner. 
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Business Management: 
 
Unit 1: Small Business Management 
This unit focuses on financial accounting for a single activity trading business in the Australian 
economy. It is the small business sector that provides a wide variety of goods and services for both 
consumers and industries, such as manufacturing, construction and retail. This, combined with the 
employment opportunities, make the small business sector a vital component in the success, growth 
and stability of Australia. Small businesses are tangible to students as they are visible and often utilised 
in daily life. This unit provides an opportunity for students to explore the operations of a small business 
and its likelihood of success. 

 
 
Unit 2: Communication and Management 
This unit focuses on the importance of effective communication in achieving business objectives. It 
includes communication both internally and externally to business with special attention to the functions 
of marketing and public relations. Students develop knowledge of fundamental aspects of business 
communication and are introduced to skills related to its effective use in different contexts. 

 
 
Unit 3: Corporate Management 
In this unit students investigate how Large-Scale Organisations (LSOs) operate. Students examine the 
context in which they conduct their business, focus on aspects of their internal environment and then 
look at the operations management function. Students develop an understanding of the complexity and 
challenge of managing LSOs and have the opportunity to compare theoretical perspectives with 
practical applications. 

 
 
Unit 4: Managing People and Change 
This unit continues the examination of corporate management. It commences with a focus on the 
human resource management function. Students learn about the key aspects of this function and 
strategies used to most effectively manage human resources. The unit concludes with analysis of the 
management of change. Students learn about key change management processes and strategies and 
are provided with the opportunity to apply these to a contemporary issue of significance. 
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Geography: 
 
Unit 1: Natural Environments 
This unit investigates the geographic characteristics of natural environments and landforms and the 
natural processes that shape and change the Earthôs surface. It investigates how the interactions 
between natural processes and human activities can also change natural environments. Students must 
investigate at least two natural environments in each area of study. The natural environments selected 
for investigation may be the same in each area of study. Each environment selected for investigation 
must focus on physical geography at two different scales. 

 
Unit 2: Human Environment 
This unit investigates the characteristics of rural and urban environments which are developed by 
human activities and their interactions with natural environments. Rural and urban environments vary 
significantly from place to place and across a variety of scales. Rural and urban environments are 
significant because they are the locations where people live. Their presence creates settlements which 
vary in size and complexity from individual farm houses to small villages, regional towns, large 
metropolitan cities and mega cities. Students must investigate at least two human environments in each 
area of study. The environments selected for investigation may be the same in each area of study, but 
one of the environments must be a rural environment and one an urban environment; one must be from 
Australia and one must be from another country. Each environment selected for investigation must 
focus on human geography at two different scales. 

 
Unit 3: Regional Resources 
This unit investigates the characteristics of resources and the concept of region. A resource is anything 
which occurs naturally or is created by humans provided that people use it to satisfy a need or want. 
Resources found within regions mean different things to different people over place and time. A study of 
resources is about the processes and relationships operating in the past, in the present, and those 
which will operate in the future. The availability and utilization of water resources influences settlement 
patterns, infrastructure development and decision making in many Australian regions. Problems of 
supply and debates about the water resources of rural and urban communities mirror processes that are 
happening elsewhere on the Earth. There are competing demands for water resources within and 
between regions at local, national and international scales. Students must investigate a regional 
resource and a local resource in Australia. The regional resource will be water in the Murray-Darling 
Basin region. Students will use fieldwork to investigate a local resource. 

 
Unit 4: Global Perspectives 
This unit investigates the geographic characteristics of global phenomena and responses to them. 
Global phenomena are major natural or human events, processes or activities. Such phenomena are 
distributed globally and possess the capacity to affect the globe or significant parts of the globe and 
require more than a local or national response. Human population studies are significant to 
understanding the challenges facing our globalize world. This unit investigates the distribution patterns 
of selected global phenomena. It considers the causes, dimensions and impact of global changes and 
analyses policies and strategies, including those that promote sustainability, to enable a better world in 
the future. 

Students must investigate two global phenomena in each area of study, one of which must be human 
population. 
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History: 
 
Unit 1: Twentieth century history 1900ï1945 
The first half of the twentieth century was marked by significant change. In this unit students consider 
the way that societies responded to these changes and how they affected peopleôs lives.  
 

Unit 2: Twentieth century history 1945ï2000 
This unit considers some of the major themes and principal events of postïWorld War II history, and the 
ways in which individuals and communities responded to the political, economic, social and 
technological developments in domestic, regional and international settings. 

 

 
 
Australian history: 
 
Unit 3: ï Imagining Australia 
This unit focuses on the European experience in Australia from the early years of the Port Phillip District 
(later Victoria) through the nineteenth century and up to the eve of World War I. Students are introduced 
to the visions and ideas which underpinned colonial society and will examine the ways in which they 
changed over the colonial period. The latter part of the unit focuses on the nature of Australian society 
around the turn of the twentieth century. 

 

Unit 4: Australian history 
This unit continues the exploration of the ideas and visions underpinning Australian society by offering 
students the opportunity to examine a time when three visions were under threat. The emphasis is on 
the ways in which Australians responded to particular threats and the impact of their experiences on 
change and social cohesion. Students will also study changing Australian attitudes in relation to a 
number of issues that have been debated in the latter decades of the twentieth century. 

 

 

 
 
 
 
 
 
 
 
 
 
 
 

 


